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ABSTRACT

A carefully-monitored off-campus prograr fox
preservice teacher education students can he used as a freventive
approach to teacher stress, burnout, and culture shock cften
experienced by practicing and beginning teachers. Anxiety, caused by
a variety O0f reactions including lcw self image, threat to security,
and fear, is a common element in stress and culture shecck. The
proposed model features 2 preserviceé field experience program that is
entered pricr to student teaching and also .features anxiety in
controlled circumstances. The model should be used in a culturally
and ethnically diverse comhunity. The first of four:'preogranm 5
components is an orientation week fcr students to become fariliar
with neighborhcod programs and agencies. The second corjonernt is a°
nine-week field experience in assigned settings, such as alternative
schools, alcohol or drug prevention programs, and mental health
facilities. Students should have a ririmum of three different
assignments-each day, lasting from 8:00 a.n. through 10:00 F-D.
Assignpents chould be based on three criteria: student ckills-and
background, the needs of the participating agencies, and the type of
experience the student needs. The elements of .challenge, intensity,
and variety should produce stressful situations. The third and fourth
components provide the necessary support and feedback that enable the
students to learn and benefit from their situations. The .students
form a network of support systems, a strateqy they can later use as
teachers. The program director should hold wéekly serinars and sugply
individual feedback tc students. (FG)
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i Teacher stress and burnout, as any casual review of the
literatuare will\reveal, is a topic ol great concgrn to educators
today. Fofr those pf us Morking in teacher education and pre-
paring students to work in ﬁulticultural settipgs, a related
£opic--Culture Shoék, is an additional concern. Unfortunately
the literature on these topics also reveals that the major emphasis )
on finding -solutions to these concerns seeﬁs to be centered on -
activities for the teache; on thé‘job.; There are, however
excellent opportunities at the prew~service level,.to address these .
problems }n a unique and meaningful way. _l . T -
It is the purpés of this’paper to explére the va:igus -
aspects .of stress and béirﬁout, show the relationship of these
aspects to Culture Shock and Dropose a‘model for an off—campus
field based program that could be used as a preventative approéch‘
at the pre-service level. | ' ’ “ ,

: First, let us look at a representétive sample of what the ' <.

literature has to say about stress and burnout:

2

lRandall, William, YStress Management for Educators: .
Résource Guice,"™ ED 193788 . 1980.
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Stress besins wigh anxiet;--a disturbance arising from.
some kind of imbalance within us--this anxiety leads to
tension., Tension is a physical reaction to the anxiety.
When we are tense;” nervous impulses cause changes in our
body. When tension reaches a degree of intensity that
has adverse affects on the body--we are undef stress.?y.

... anxiety arises when the person's fee11ngs of self.
adequacy -and security are threatened 3

Two klnds of 51tuat10ns read to stress: ‘

1. individual's skills and abilities are not sufficient
;! to meet the perceived or real demands of the job.

2. _individual's work does not meet his/her needs or
valuesn. 4 . -

A main effect of stréss is loneliness. A loneliness
related to the Zact that of'ten there is little communlty
or feeiing among fellow teachers.” -

’ Pre—service anxiety 1is usually due to feelings of poor
self—c’oncept.U

Burnout involves feelings of exh:usting development of

chronic negative attitudes about oneself and/or clientele,
and lowered job oerformance"
> L '._5 -

. ' - . o
Burnout is a specific type of » - s reaction.

2Dennls Soarhs, "Hel%lnq Clients Manage Stress: A
Practical Approach," ED195923, 1989 p. 2.

o

‘JE E. Sinclair, et. al., "Anxiety and Cognitive Pro-
cesses in JProblem Solv1ng," Australian Journal of Education, 1974,

p. 241l. - -

4Baron Derlman, "An Integration of Burnout into a Stress
Model," ED 190939, 1980, p. 8. g

5I\rthur Jersild,. When Teachers Face Themselves, Columbia
U.; Horace Mapn- Llncoln Institute of School Experimentation, 1955,
p. 15.

¢

6Kcn Sinclair, "The Sources and Experiences of Anxiety in
Practice 7Teachinc«," ED 189084, 1980, p. 4. .

"berlman, 1980, p. 3.

s 8%. a. Karasek, "Job-Demands, Job Decisions, Lattitude and
Mental Strain: Implications for Job Redesign," Administrative
Science Quarterly, 1979, p. .285. ' . .
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Individuals 'who feel the most negative effects of on the

job Stress are psychologicully "burned out" by the exper-
ience. - .o,

Burnout - a person is attemgting.to perform a job by merely
going through the motions.l ’

/
Beginning teachers suffer a great deal of anxiety stemming
from the discrepancy between their ideal roles they find
themselves following in their practice.ll. -
A large part of the "anxiety of beginninag teachers can be
attributed Eg the abrupt transition from student oh campus
to teacher.-*- ‘

.

A sampling of what the literature says abeut culture shock:

Culture shock--~the massive psychic ?eaction which takes,
place within the ind;viqqal plunged into a cultu?e'vastly
different from his own.+> ‘
. « 1
.Culture shock~--primarily a set of emotional reactions to
the loss of perceptual reinforcements from one's own ‘
culture; to new cultural stimuli which have dittle or no
meaning. = . o - . )
Culture shock is related to a model of stress-~threatening
stumuli, both sensory and symbolic, are stressors, pro-
ducing a tension or disequilibrium as a state of ,stress,
% inferred irom the presence of psychological, sucial or

" cultural indications k:iown as stress responses (frustfgtions,
anxiety, feelings of helplessPess, irritation, fear).

- -

-

3c. Masloch, "Job Burnout: sHow Peopie Cope," Public
Welfare, 1978, p. 57, .

.

loRobert Rickon, "Teacher Burnout: A Failure of‘thg,r

>

Supervisory Process," NAASP Bulletin, March 1980, p. 21.

Narthur Jersild, "Behold the Beginner," in: The Real
World of the Beginning Teacher, Report of the 19th.,National EPS
Conference, Washington,’D.C, NEA, 1966, p. 43.

61
l2an C. Lortie, Schoolteucher: A Scciological Study,
Chicago: U. of Chitago Press, 1975, p.' 2. ,

.

13garbara Gallat#n Anderson, "Adaptive Agpects of Culture
Shock," American Anthropologict, 1971, p. 1121,

i4Peter S. Adler, "The Transitional Experience: An
Alte:naéive wview of Culture Shock" Journal of Humansistic Psycho~
logy, 1975, p. 18. x

. "t
15David Barker, “Culture Shock and Anthropological Field
Work," EQ 184958, 1980, p. 3. &
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Role-siiock=~the frustration and stresses assoc¢iated with
such discrepancies as ‘between what an .individual views as

+ the ideal role for.himself and_ the actual role; and between16
the -dole he expects to Play and the tole he actually plays. ‘
The ‘emotional and psychological- reaction of high activation
that is brought abggt by sudden immc:zsion in a new and
different culture.*’.

&

 Most authorities agree that it is the reduced ability to
"interact within the social and communication structure of
‘the different society that causes most of ‘the phenomenon
of culture shock.

It is the hidden stress of constantly_keing "on gquard"
against sending and receiving. innacurate or inappropriate
messages in a strange culture that is likely to put one

Qver tTg comﬁortilevel of tension, into the state of culture
shock .~ < T

-

“The preceding citing of selected literature on the subject

~

of stress, burfiout and culture shock was needed, in order for us Y o

to.see the commonalities. The oné common element that is found
3 , - : s - -~ .

in all citations is the. réference to undo anxiety, caused by any

oné or a combination of the following: low self-image, threat to
. \A‘ . 7 ..
security, fear, inadequate skills, hglplessnessf defensiveness,

%Ple conflicé, loneliness,‘unfamiquifz and,frugtfaxionf- Whethér‘
bréﬁght Bpon by culturé'immersion, or o%her situations, theée_
e aspects seen to leéd to the anxiety that‘ieads to "stress of cultqre
chock. - o ’ . ‘

Now that we have identified these aspects, we can deveiop

'

our model, being sure to address these aspects thrgQughout.

Yoprancis c. Byrnes "Role Shock: An Occupational Hazard
of American Technical Assistants Abroad,"” The Annals, 1966, p. 99.

. ) l7LaRoy Barra, "How Culture Shock Affects Communication,"
ED 184909, 1976, p. 3. . :

18
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Barra, 1976,‘p. 4,

198arra, 1976, p. 5.
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'&h\ paper presenteéd at Philadelphia, Great Lakes Colleges, Association,

MODEL

The proposed model, an adaptation of an existing program,
O ) - . * . . -
at ISU,Z_ will be a pre-service field experiznce program prior to

student teaching. Placing it at the pre-service level is supported
' € st

by studies that indicate a significant, growth ﬂh self concept
occuring d@ring this type of experience.21 In‘addition, iﬂ rela- .
tion to vusing a field based program rather than a camﬁus Qé;ed
approach, studies by Bernstein and others show students paétiqi—
patiqg in off-campus field experiences benefit from an enhancement

of their capability.to cope.witn stressful situations.22
The location of éhe model should be in gicommggzty with,

a diversé cultprallefg i¢ population. Not only is self-cobncept

enhanced by éQperienc S in such varied settings,23 but amoné the

apbrpaches sugéested to pvercome culture shock-~-exposure to many

tyves of people and ideologieszé—rseems to make it advantageous to

locate in a diverse community. It is not necessary to have a wide

range of pon-white ethnic diversity, but cultural diversity in its

' : 205amuel Mungo, "ISU Urban Education Program, " unﬁublished
Report, Illinois State University, 1979,

\ 2lpavid Silvernail, "Assessing the Effectivehess of Pre-
Service Field Experdences in Reducing, Teacher Anxiety," ED 191828,
1980. 4 .

. . d ¢
22Judith Bernstein, "Urban Field Education: An Opportunity
and Structure for Enhancing Students Personal and Social Efficacy,"

Urban Semester, 1974.
23Haro'ld Harty, "Preservice Teacher Sclf Concept from the
s Campus Through Early Field Experiences in .Multicultural Settings,"
ED 179630, 1976. -

24Barta,.i976, p. 5.
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brpader sense, refers to diversity in.religibus populations,_the E
,Yhite ethnics, tpe aged, handicapped, etc. As the fieid esser- 3
ience component of the model is descriBedL the use of this broad *
view of cqltutal divetsity will be made clear;’ e

~ 4 -

. ¢ ¢ -
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The first week Off-campus is to be used for oriertation

Compenent One--Orientation

-

to program and agencies by the Director and staff members of the
programs to bé used. It is essential that ‘students get into the i
agencies and programsg- for tgese orientations,” to begin the steps
toward familiarity, and the reductign‘of fear and anxiety. It is i

during this week that the beginnings of the-development of the

-

conceﬁt of social support, to be described in cpmponent three, |

- takes‘place: ,Experiences of sharing feelimgys, openness to ques~
tions end‘apprehensions should take place, so that the program,
- as a growth exseniesce, is preseyted Alt/ngh not all anx1ety

and uncertainty will be alleviated, .a beglnn;ng will be made that

4

will continue over the remaining weeks of the program. The con-

-

s - »
cern constantly addressed this week is very well stated by Maslow:
A v
The human belng is very apt to repress his anxieties and
fears and even to deny to himself that they exist. To such
a person, the unfamiliar, the vaguely perceived, the
mysterilous, the hidden). the unexpected, are all apt to
be threatening. One way of rendering them familiar, pre-
dictable, controllable, i,e., unfrightening and harmless,
s to know them and*to understanrd them. This krowledge
"may have not only a grow1n9 forward function, but also an
anx1etv~reduc1nu function, 5 . -

$
. :
Component Two--Field Experiences - ' o i

“

Nine week Block. The field experientes will take place

’

' 25A. H. Maslow, Toward a Psychology of ﬁeing, New York:
Van Nostrand Co., 2nd Ed. 1968, p. 64.° .

7 . Y AN
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primarily in non-school settinqo, 1nclud1nq whatever social
agencies, mental health fa0111t1es, alternative schools, druc
and alcohol cepgcrs, geriatric units, correctlonal fac111t1es,

etc. that are available in the given community. The main concern

- . . * e

is to provide experiences in programs and adencies that will be

L

cultﬁrally/ethnically diverse. The specific assignments should

be made by the Director,'based on knowledge of students’ skills

.

and backgrounds;ﬁgﬁd the needs of the community béséd programs.
These assignments, in oéder to~provide'the kinds of experiences
that will accomplish thé goals of prq&ention, will be charéctefized
by.three elements: time; variety, and challerge. »
. Time. ' In order to insure the inkensity needed to.gain not.

»

only tne maximum From the e perlences, but to aet up stressfull

-settings, it is sugaested that studertc' day be full, starting at

8:00~-8: 30 to 10:00 P.m., with the time being divided amonq three
different £551qnments——fu1 time 8: OO 3: 00, part tlme 3:30~-5: 00
+and evenlng 6:00-10:00. Semlnars and classes with Director would

fit into this schedule. Students will.change assignments after

4 weeks. T . .
Variety. Students will'be assigned a minimum of 3. separate
v 7 ' - -

. - 1 .
assignments per day, with a'total of 7-8 expériences throughout

-

the program. Assignments should be determined by three criteria:

skllls and bagckaround of the student, needs of the ageficies and

4

programs, and arcas of experience needed by the student. Each
student will.be given at least onc assignment per day in a setting

that will be culturally unfamiliarf or work with a population -

.

I .
that is ethnically different. Priority is also given to agency

- »

}r‘
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needs, so that in some cases students will be ass1qned to act1v1-
ties that ‘are forelqn to them and seem to have llttle relationship.
to teaching. What'they will have relationship to, however, will

be thelr growth and awarenéss oOf role dlfferentlatlon, both profes-

s10nally and culturally.

-

-

Challenge. Due to the above two elements, students should

find: themselves in some unsettllnq, stressfull and unfamlllar

S

settlngs. This element of challenqe is essentlal if students

are to experience in a controlled envrrOnment, some of the aspects
?°
of culture shock andsstress.

‘

- 5o that the reader soes not think that participants in this

-

model are gcing to be subjected to an unnecessary trauma, haphazardly, e

t

this approach is based partly on research dOne on the Outward Bound26

part1c1pants, which Supports the approach uSlnq controlled chal—

lenging and stressful experiences . These studies, among. other

findings, indicate that mental and emotichal stress was extremely

2

- valuable in causing participants to examine their own behavior
« A . o . ¢ 4

and learn about themselyes.27 It is important to keep in mind,
throughout student s ‘stress related experiences, th&at stress can .
have motivating powers as long as the stress or crisis is not

al;gwed to develop dcbllltatlng qualltles.28 In* addition,
researchers, such as Adler, have found that havina students

v . .
experience culture shock can actually dontribute to their learning:

-

26Qary Richards, -"Some Educational Impllcat}ons and Con&r1~
butions of Outward Bound " ED 194266, 1977. . ., .

-

-

27Richards, 1997, p. 59 | N

;

H
AT

S

, 28richards, 1977, p. 63.
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1. Learning involves change and movement from one cultural
frame of.reference to -another. :Individuals arerpresented
with changes in cultural landscapes.
2. Culture shock assumes.unique importance andvmeaning to
- the individuals. -Tndividuals undergb a highly personal
. experience of spec1ul significance to themselves.
3. Change hgcomes provacative. Individuals are forced into
some form of 1ntrospectlon and self- examination. '’
. 4. _Adjustment is extreme in its ups and downs. Individuals
. undergo varicus form¢ of frustration, anxiety, and.
. personal pail. ‘ s
5. Confrontation fqrces personal investigation of relatxon—
ships. Individuals must deal with the realationships
. and processes irherent in their situation as outsiders.
6. New ideas force behavioral experimentation. Individuals
must, Of necessity,-try, out new attltudes and behaviors.
“This becomes a trial and error process until approprlate
behavioral responses emerqge ~
7, The results rrom step (6) present unlimited opportunlty
for contrast' and comparison. Individuals have at their
disposal an unending source of diversity with which they29
can compare and contrast .their own previous -experiences.

.

It becomes obvious that you do not just "drop" studentS'id_

these challenging sitvations, but to maximize their learning and

Y

-

. N . s s : c A y
analysis of tneir experiences, it is.necessary to provide support

ahd feedback. The following:tgo'cqmponents provide det that.

P

... Component Three--Social' Support ‘ .-

:gﬁ‘: . . 7 a

Social support is: . ‘ v

Information leading one to belicve that he/she \is cargd for
and loved, esteemed 'and valued, ani belongs to a network of
commuqlcatlon and mutual. obIIgat% 0. that emphasizes the indi-
vldua; s perception that support¥is available when nceded

)

This network is the participapnts themselves. 1In order %@
k] ‘&.
survive the challenginyg expexiences, the culture shock, the stress,

[

29p, Adler, "Culture Shock and the Crosg/éultural Leagning 4
Experience," in R. Brislin and P. Pcderson, Cross Cultural Orien-
tation Programs, New York: Gardnexr I'ress, Inc. 1976, p. 14-15.

30g, Cobb, "Social Support As a Moderator of Life Stress,"
Psychosomatic Medicine, 1976, p. 312. .

.

N1oo ;
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| ED 190922, 1980, P. 6. ~ ' .
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they will initially be expodsed to, students must be given the
: N s

: opportunity to develop into a close-knit, cooperative, caring

. . . . o . X C
unit.  Various devices during orientation week, and continuing
throughout the program;, designed tojpromote "oroupness" should

~ .

be used. Activities 'such as group work projects, sharinq sessions,
éooperative,aSSiqnments, etc. can be used. Although the Director
is available, more and more of the ongoinq support--the "soft

1
shoulder" and the "sounding\board," must be seen as coming from

N.I

within the grouo. In other words, thg development of a support

group among the part1c1pants .muast take place. ‘This is essential
. \

2

for the. mitigating of stressful life events.31 AsS students share

experiences, switch assignments, and thus face Similar challenges,
the quality- or the emotion&l support increases--and -the means of

reducing anx1ety are inéreased 32 As the Outward Bound Research ~
- - /\%

states: . -,

As memhers genkrally identi'fy their common problems, Tearn
to express and utiliZze observational and. feelings data, and
build a group crganization, individual anxieties reducg and
the individual moves toward a less defensive behavior.

These strategies-~support systems, sharing Witb others,

carinq and cooperating with ppers~-can be carried over beyond the

‘o

progra%? Once expeiienced -and found to be succegsful in a limited

. ‘g . N —n
controlled cnvironment, such as the program provides, these *

1 ®

-

31Deborah Rhoads, "1,ife Change, Social Support, Psycho~
logical Symptomology: A Search for Causal Relatronships,

' L a
- 32G Caplan, Support_Systems and Community Mental Hcalth:
Lectures on Concept Developmept, New York: Bcthioral PubTJcations,

1974, 0 4.

33Richdrds, 1977, p. 64.

1 -
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appraocnes and strateq1e° can be used by future teachers when
£ .

-

they face 51mllar anxieties on the job. R .

‘Component Four~-Semiﬁais\and Feedbacl:

-

- 4

The Dlrector will hold weekly semznars and have periodic

indivialual conferences with part1c1pant using these meetings,
couple. with the use of feedback cards or dlarles, an opportunity
for two-way feeﬂback can occur between Dlrector and part1c1pants,
us1ng invited communicy staff,’ between agency staff and partici-
) . ~

pants. Orportunities for clarification of cultural confusion,
analysis of expérieﬁces, anu discussion of role determination can
take place at these sessions where both stude>t and agency person-

nel can openly discuss concerns

.
”

Blthough the Director will be available for individual,
confefences_and the seminars,“it is ugcested that in reqard to
the day to day contact.with students in thelr assignments, he
take the roie of the WizarZ Gandalf of the Hobbit Trlngy The
Wizard would set the characters on the patn, set, them forth toward
unhnown challenges, then fade tc the background, returning at
times of intense crisis and protlemy to help alleviateﬁthe dif-
fieylty; and set*them again on another challenging path. Not

_that the Dlrector w11l not visit sites, etc., but the role is ‘not

RN \

one of "protective overseer " The "leard“ can be more successful
in encouraglnq the use. of the support systems f&udedrto. \

In conclusion, it is felt that althoﬁéi,this model allows
for much flexibility depecndant on population of studerts and

. community resources available, the '‘components as structured do

% ‘ * . \.’
12 '

-
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address the aspects of the anxigty leading to stress and culture
shock listed at the beginning of this paper. This‘model, used at
the pre-sg;vice leve} as suggested, will enable s?udents to expér—
ience stress and culture shock in a controlled environment, allow
them to experience the benef:it of strategies involving support
systems, sharing, etc., in overcoming these stresses and anxieties,
and\can lead to overall growth in positive self-image and coping
skills. 1In the final analysis, it will enable the particip&nts
to experience various levels of self growth:
Recognition of the growth inspired by overcoming the difficult,
arareness of the self”that comes of a person "meeting himself"

in crisis, and the compassion anad understanding fused into the
minds of people who overcome adversity t{ogether.

34Richards, 1977, p. 60.

%
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